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Adverse Childhood Experiences Revised  Questionnaire  
California  Surgeon  General’s  Clinical  Advisory  Committee   

Our relationships and experiences—even those in childhood—can affect our health and well-
being. Difficult childhood experiences are very  common. Please  tell us whether you have had  
any of the  experiences listed below, as they may be affecting your health today or may affect  
your health in the future. This information will help you and  your provider better understand  
how to work together to support your health and well-being.  

Instructions:  Below is a list of 10 categories of Adverse Childhood Experiences (ACEs).  
From the list below, please place a checkmark next to each ACE category that you  
experienced prior to your 18th  birthday. Then, please add up the number of categories of  
ACEs you experienced and put the  total number  at the bottom.   

Did you feel that you  didn’t have enough to eat, had to wear dirty clothes,  
or had no one to protect or take care of you?  

Did you lose a parent through divorce, abandonment, death, or  other reason?  

Did you live with anyone who was depressed, mentally ill, or attempted suicide?  

Did you live with anyone who had a problem with drinking or using drugs,  
including prescription drugs?  

 Did  your  parents  or  adults  in your home ever  hit,  punch, beat,  or  threaten  to harm each  
other?  

Did you live with anyone who went to  jail or prison?  

Did a parent or adult in your home ever swear at you, insult  you, or put  you down?  

Did a  parent or  adult in your home ever hit,  beat, kick,  or  physically hurt  you in any way?  

Did you feel that no one in your family loved you or thought you were special?  

Did you experience unwanted sexual contact (such as fondling or  oral/anal/vaginal  
intercourse/penetration)?  

Your ACE score is the total number of checked responses 

Do you  believe that  these experiences have affected your health?  Not Much Some  A Lot 

Experiences in childhood are just one part of a person’s life story. 
There are many ways to heal throughout one’s life. 

Please let us know if you have questions about privacy or confidentiality. 
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Introduction 
Every First Nation community, holds within it, treasures; some unknown, some purposely 
hidden, some for all the world to see in its pursuit of fulfillment and well-being. 


Whether we have the good fortune to pursue post secondary education in Mohawk language 
acquisition at Six Nations Polytechnic, attend a men's bundle teaching workshop at the 
Woodland Cultural Centre at M'Chigeeng First Nation, or scroll the long list of student names 
memorialized on the Mt. Elgin Indian Residential School Monument at Chippewas of the 
Thames First Nation, all of these First Nation community assets, if leveraged and thought of 
strategically in a larger education community plan could assist education and community 
leaders to go further quicker in the restoration and preservation of a different way of life, an 
alternate view of history, and a different way of doing and believing about education for its 
families.  


While each First Nation community faces incredible erosion of ideas, beliefs, world views, 
knowledge of the 'old' ways; there are beacons of light, of purpose, of intent in actions of 
individuals, small groups, leaders, and in strategic community planning efforts to stop the 
depletion.  Now its just a matter of coordinating these efforts into a collective call to action for 
education transformation. 


One does not have to look much further than their own backyards in their own communities to 
see the efforts. There are human, natural and built resources at every turn. Sagamok looks to 
Elder Myna Toulouse (human) to teach quillwork or gaawyikaajigan (cultural) at their annual July 
Anishinaabemowin language camp (cultural-built), Walpole Island seeks the Anishinaabemowin 
language advice of Reta Sands, Jennie Blackbird, and Elizabeth Isaacs (human-cultural) to 
translate a species-at-risk resource (knowledge-cultural) and parents of Oneida Nation of the 
Thames look to one another and Standing Stone Elementary staff to plan for the annual Grade 
6 Home Land (social-cultural) trip whereby students visit their Oneida relatives in the United 
States to reconnect to their history and cultural lineage.  


There has never been a more pressing time to harness and think strategically about First 
Nation community collective efforts to preserve, rebuild, and further grow our community 
assets to teach a different story, grow a different Indigenous citizen - one proud in their 
heritage, identity, namesake and ability to contribute to the world and their communities.   


We believe one way to think strategically about this is through community asset mapping.
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What Are Assets? 

Assets are the attributes of your community including land, knowledge, skills, programming, 
education and infrastructure that a person, group or entity posses, that serve as a source of 
strength to oneself and others in the community. Assets are attributes that you want to sustain 
for future generations. 


A case in point is Wikwemikong's 14 km trail called Bibamikawe (infrastructure-built) found in 
the heart of Manitoulin Island forests (land-natural) offering environmental and natural medicine 
information posts (knowledge-cultural) for families seeking a way to get outside and hike (skills-
social).  One can see quickly how Wikwemikong's trail becomes an outdoor classroom to help 
address the community's family well-being and education goals from an Anishinaabek 
perspective.  


Another example of an asset is Mississaugas of New Credit First Nation's land claim settlement 
(social) and trust (financial). As a result of the land claim settlement, countless additional assets 
such as historical research papers (archives-built), trust management practices (governance-
social) and community engagement processes (civic engagement-social) are now available to 
the community to further meet their community's financial, economic and treaty education 
goals.   


Strategically leveraging community assets or strengths such as those found at Wikwemikong 
and Mississaugas of New Credit starts with community asset mapping.  Community asset 
mapping offers community members a way to see community assets in a new light to be built 
on with intention as places of strength.


What Is Community Asset Mapping? 

• A process where community members collectively create asset diagrams by identifying 
and providing the information about their own community’s assets


• Analyzing why certain attributes are strengths and seeing the opportunities in assets 
that may be less easily identified


Why Is Community Asset Mapping Useful? 

Asset mapping can benefit communities by:

• Building on and expanding existing community strengths

• Facilitating community involvement in research and action

• Generating a shared awareness of community assets

• Assisting in the management of resources, community development and planning

• Identifying capacity and potentially increase capacity within the community
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Why Situating Anishinaabe/Haudenosaunee Thinking at the Centre of 
Community Asset Mapping is Important


When thinking, speaking and acting from an Anishinaabek/Haudenosaunee  way of being, 
community asset mapping will:


For the Community: 
 


• Prioritize Indigenous perspectives, knowledges  and 
histories as most important.


• Privilege the voices, experiences and lives of 
Anishinaabek/Haudenosaunee peoples and their 
relations with land.


• Situate language, traditions and teachings for future 
generations as central to education transformation.


• Validate and represent authentically Anishinaabek/
Haudenosaunee worldviews.


• Retain intellectual power within First Nation 
communities to allow for control of information, 
traditional knowledge and cultural artifacts.


• Identify recurring patterns of racism in current broader 
social and political systems and how these continue to 
serve to privilege the colonizer.  


• Maintain organization and management of discourse processes within the community 
for the development, needs, articulation and vision of the community.


For the Participant: 

• Increase the ability to scrutinize Eurocentric domination and control 
throughout its various structures and processes


• Assist Indigenous peoples to construct empowering perspectives 


• Encourage critical self-reflection whereby feelings of low self esteem in 
Indigenous populations are also seen as consequences of systemic 
racism and colonial structures.


• Understand how dominant thinking and practice became a part of 
colonization and still pervade in communities today.


• Provide an opportunity to question and examine closely the impacts of 
colonialism on communities.  
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"We need to begin to think, and speak 
and act from the centre of our 

Indigenous being, from the centre of our 
culture and Indigenous way of life. To do 
this we must become educated in our 

own way of life and the Indigenous 
knowledge, way of being and acting 
that flows from it. We should not be 

activating major change in our 
communities, instituting governmental 

formulas and social organizations, 
initiating potentially culture changing 
development projects without being 

well educated in our Indigenous way of 
being and able to do it from our own 
traditions. Taking intelligent action has 

to be informed and driven by our 
Indigenous culture, traditions and our 

way of life" -  Jim Dumont, 2006"


“it is this consciousness, 
thinking like 

Onkwehonwe,  
seeing the world through 
indigenous eyes, taking 

hold of our 
responsibilities and living 

them, 

that is the character of a 

transformed and 
decolonised person” - 
Takeke Alfred, 2005

http://it
http://it


Facilitation Suggestions 
This guide will outline one method of conducting an asset mapping session, and is easily 
adapted to fit the needs of your community. This section will be divided into two sections 
applicable to the facilitation team:


1. Planning the Session

2. Leading the Session


The first section provides information for facilitators on preparing to host an asset mapping 
session including suggested materials. The second section lays out a sample timeline for an 
asset planning session. This section will equip the facilitator and their team to handle the 
diverse array of situations that may arise during the session as well as how to encourage 
participation while keeping the session on track. 


I. Planning the Session 

Who Should Attend the Session? 

A diverse selection of community members should be invited to attend the session. The more 
diverse the backgrounds of the participants, the more effective the asset mapping session will 
be in identifying key attributes. Also important, is contacting local Elder(s) several weeks prior 
to the event who can lead any opening protocols as appropriate and determined by the 
community.  It is recommended to have multiple sessions to ensure that sessions are small to 
encourage participation and attendance and that there is a representative sample of the 
community present.  Some examples of sessions could be: students, Elders and community 
leaders, educators and general members of the community. 


Where and When Should the Session Be Held? 

The time, date and location of the session should be announced a few weeks before you plan 
on holding the session. Allowing 2-3 weeks to advertise and invite participants will likely 
increase the attendance levels. Circulating a brief infographic (Appendix 1) that explains the 
details and purpose of the asset mapping session prior will allow people to understand the 
purpose of the event. 


The space selected should be accessible and accommodate the size of the group anticipated. 
The space should be flexible so that both small and large groups activities can be 
accommodated and people can easily move around.  Ensure the space is able to 
accommodate the needs of the opening protocol without disruption i.e., fire alarms and 
smudging needs, space to assemble in a circle, closing entry into high traffic areas during 
ceremony, etc. 
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What Materials Will Be Needed? 

You will receive a bin with the following materials:

• Chart paper

• Masking tape

• Coloured sticker dots

• Butcher paper for drawing community maps 

• Coloured markers, pens and pencils

• Asset category symbols

• PowerPoint slides and speakers notes


The Facilitator will be responsible for the following materials:

• Community maps for each participant (8.5 x 11 inch paper sized)

• Laptops for notetakers 

• Gifts for helpers and or Elders who provide their assistance

• Snacks/ lunch for participants 

• Printing the handouts provided for small groups (Asset chart samples, SWOT analysis 

samples, conducting a  SWOT analysis resource sheet)


How Many People Are Needed to Run a Session? 

While only a facilitator is required, it is highly recommended to have a team to assist the 
facilitator with the session to ensure it runs smoothly. The facilitator will have an important role 
in ensuring that the session stays focused and that the participants are providing the feedback 
that is necessary to gain from the session. It will be difficult for the facilitator to do this without 
other team members to provide assistance with recording the minutes for the session and 
working with the small groups. It is crucial to at least have a notetaker who will be recording 
detailed minutes for the session as a full record of the session will be required in order to gain a 
full and in-depth understanding of the community’s needs for the final report.  The 
recommended team roles include:


• Facilitator - in charge of leading the session

• Facilitator Assistant - in charge of writing notes on charts and filling in the map

• Notetaker - in charge of taking detailed minutes for the session

• Coordinators - in charge of ensuring that small group activities are running smoothly, 

takes notes for each small group, passes out materials etc…


Now that you have determined who is coming to the session, advertised the session and 
gathered your materials and staff, it is time to lead the session and gather community asset 
information. 
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II. Leading the Session 
This section will provide you with a suggested step-by-step guide to leading the session to 
maximize participation and usefulness of the information gathered. 


1. Opening Remarks   
Outcome: Ensure local cultural protocols are adhered to i.e. smudging, opening prayer or 
thanksgiving 

Facilitator to invite local leaders to welcome participants and thank them for their commitment 
to the project.  Any facilitators should acknowledge the traditional territory and give thanks to 
the people of the territory for allowing the gathering to occur in the territory. 


2. Welcome and Introduction 

Introducing the Power of Mapping Community Assets for Education Planning 

Outcome: Participants to understand the objectives of the session 

Facilitator will review the objectives of the session listed in the Introduction section. The focus 
of the session is to develop an understanding of what assets are, what assets the community 
has and why those are assets, and determine what opportunities there are to increase the 
strength of assets that are not as strong. 


FNWSC Background and Progress Update 

Outcome: Participants to understand the role of the FNWSC and how previous community 
engagement feedback is utilized to inform the FNWSC work 

Facilitator gives a brief background on why information on community assets are being 
gathered and shared with FNWSC, Who the FNWSC and how this information gathered in the 
past is used to create further opportunities for growth in the future. Make reference to the 
FNWSC Draft Summary Report of Community Engagements Roll-Up as of June 14, 2017 and 
any community specific feedback gathered in past engagements. Facilitator will connect the 
work to other communities doing the same as participants in the Collective and stress the 
importance of working with other nations.   


Agenda and Expected Outcomes of the Day 

The facilitator will give a brief overview of the agenda for the day.


3. Decolonization Lens  
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Outcome: The icebreaker will help participants move beyond Western views of education and 
draw on traditional ways of knowing and learning 

Facilitator's can choose one of the following suggested ice breakers or may use their own.  

Ice Breaker A 

The facilitator chooses a selection of items/articles for each table to look at.  Items should be a 
variety of traditional and conventional schooling items such as a drum, rattle, candle, 
moccassins, textbook, ruler, cedar branch, sage, tobacco pouch, feather, etc. Depending on 
size of group, one item can be shared amongst a group or given to each participant. 
Participants are asked to share how the item could represent education for their community.  
Each small group assigns a reporter to share the discussion of the group or individuals are 
given time to share their thoughts.  A large circle share is best if space and time allows.  Notes 
should be taken throughout the time to capture community's beliefs about education and 
inform the asset mapping activity discussions that will occur later on.


Ice Breaker B 
 

The facilitator will begin the session by handing out Decolonization Data Set (Appendix 2) and 
Samples of Decolonization Activities & Plans (Appendix 3). On the page is a data set of 
examples that represent what working through a decolonization lens is and is not.  Please work 
by yourself as you compare the ODD-numbered examples and contrast them with the EVEN-
numbered examples. The statements on the left side represent a decolonization lens. Those on 
the right do not. For each of the two data sets below, take 5 minutes and ask yourself the 
question:


What will be the effect of each statement on asset mapping? 


Then find a partner and take 5 minutes to share your thoughts.  Groups will be called upon to 
share their thinking. Assign a recorder to note the discussions and feedback. 


4. Setting the Stage 
Outcome: Participants will understand how to identify assets in their lives and community 
through categorization  

The facilitator will begin the session by naming the 5 categories of assets:

1. Social / Financial - relationships (external or internal), networks, and programs

2. Cultural - traditions, common values, language, customs, beliefs, and arts

3. Human - knowledge, skills, competencies of individuals in the community

4. Built - buildings, equipment, machinery, and physical infrastructure

5. Natural - land, natural resources, wildlife and ecosystems


The Facilitator’s Assistant will write each category on one piece of chart paper that is hung on 
the wall at the front of the room, visible to all participants. 


5. Individual Activity: Personal Asset Mapping 

Outcome: Participants will brainstorm at least 5 assets in their own lives and circle them on 
their individual maps. 
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The facilitator will hold up a map of their community (Appendix 4). On that map, the facilitator 
will have circled 5 areas that hold assets in their life. The facilitator should try to select an asset 
from each category for demonstration’s sake. If possible, the facilitator should select assets 
that the community will be able to benefit from in the future.


Each participant will be given a map and a pen. They will circle 5 assets in their life on the map 
and write what they are and why they are assets. Participants will have 10 minutes to complete 
this task.


6. Group Activity: Asset Categorization  

Outcome: Participants will have an understanding of  how the assets in their own lives can be 
shared to benefit more people in the community.  

The facilitator shall ask the participants to share the assets they circled on their personal asset 
map. The facilitator’s assistant will circle the location of each asset on the large community 
map (Appendix 5). Each asset shall also be written on the chart paper in its corresponding 
category (Appendix 6). Each asset category chart has a symbol (included in the supplies)  
which is to be taped to the asset category charts, and its colour should be the same as that  
used on to circle assets on the community map. When participants share their assets they also 
have to say what category or categories it falls into, and give a name if it is a human asset. 
Assets can fall into multiple categories (i.e. built and social for school) but the facilitator should 
encourage participants to be as descriptive as possible when describing assets. 


The facilitator should prompt participants with questions such as:

• Why did you identify that as an important asset?

• What aspect of that asset makes it important or strong? (Especially if it falls into multiple 

categories like a hospital or school- are they referring to the building or the people in it?)

• Why did you select that category for the asset?

• Who were you thinking of when you thought of that asset? 


Note: it is important to gather as much information about (at least names) people selected as 
human assets as possible, as the hope is to approach those individuals in the future to see if 
they would like to share their skills and knowledge with the greater community. 


7. Break  
Ensure that participants are continuing to stay engaged by having brief breaks.


Note: Asset mapping is a diverse activity, and participants may get off topic or begin to discuss 
other areas not closely related to asset mapping. In those circumstances, especially if the 
discussion has shifted to government effectiveness, it is a good idea to pause the asset 
mapping topic and allow participants to speak on their concerns for a short period of time. 
Creating a new chart with these ideas will allow for those concerns to be passed on after the 
session and addressed in the later proposals. 


8. Small Group Activity: Asset Strength Analysis 
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Outcome: Participants will develop a deeper understanding of their community assets by 
thinking in-depth to determine the core of the asset that makes it a strength to the community  

In their small groups, participants will be given 1 asset category chart and will determine the 
current strength of the assets on that chart. They will place coloured dots next to each asset 
using a strength based measure of 3, 2 or 1 dots. 


The measure is as follows:


3 dots = the asset is currently very strong 
• everyone is aware of the asset and sees it as a community strength

• it benefits the entire community

• it is being utilized to its full (or almost full) potential in all capacities


2 dots = the asset is currently moderately strong 

• the community is aware of the asset and its value

• it is benefitting a sizeable portion of the community

• it is being utilized but not to its maximum potential and in all capacities 


1 dot = the asset is currently not very strong 
• only a few people know about it or see its value as an asset

• it is not benefitting the entire community (i.e. only immediate family/ friends)

• it is not being utilized or the capacities for use still need to be recognized


Have the Coordinators split off with each group and take notes on the discussions that each 
group has, and their consensus on what makes that asset an asset.


Guiding questions for the small groups may include:

• Why are these assets so important?

• What makes these our key assets? What is the core of why these attributes strengthen 

our community?

• Are there any surprises? What do these surprises mean?

• What is missing from our assets? Where are the gaps?


After placing a dot next to each asset, participants will determine whether the assets with 1 or 
2 dots can be strengthened within the community alone or if they would benefit from funding 
and support from FNWSC. Participants should put wither “C” or “FNWSC” next to each 1 or 2 
dot asset.


9.  Small Group Activity: SWOT Analysis of Assets 
Outcome: Participants will use their deeper understanding of the assets to conduct a Strengths, 
Weaknesses, Opportunities and Threats analysis of key assets.  

Participants will conduct a SWOT analysis of the assets that they gave 1 or 2 dots and that 
they wrote “FNWSC” next to. A SWOT analysis is a Strengths, Weaknesses, Opportunities, and 
Threats analysis. SWOT analyses are used to:


• Evaluate the full potential of community assets

• See how that potential can be achieved and the asset strengthened

• See how assets can be combined to produce stronger assets
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• See where the community currently has opportunities to strengthen assets and where 
opportunities can be created 


• Work through the possible weaknesses and threats that exist. 


There are 4 steps in conducting a thorough SWOT analysis:

1. Start by discussing the strengths of the asset right now


• Why was that asset identified as important?

• What capacity is that asset being used in?

• What would the desired use of the asset look like?


2. Discuss why there are weaknesses with the asset’s current utilization 
• Is the asset being used? 

• How can the current use be improved?

• What is hindering the asset from being a strong asset right now?


3. Look for opportunities to overcome the weaknesses and achieve the desired strength 

• Are there opportunities to combine assets?

• What is the community already doing in another area that we could implement 

here to strengthen this asset?

• Can we work with any other communities or the FNWSC to strengthen the 

asset?

4. Discuss what possible threats could arise that would affect your ability to use the 

opportunities to improve the weaknesses 

• What are the costs associated with strengthening the asset?

• What could impede our plans to overcome the current weaknesses?


SWOT analyses are meant to be in-depth, so a thorough analysis of the asset is encouraged, 
especially in the opportunities category. Encourage participants to put be creative and put 
down as many ideas as possible.  


Once they are done with their SWOT analyses, they should be put up around the room so that 
all the participants can read the other SWOT analyses from other groups. Give participants 
time to read all the analyses, and write down comments on sticky notes. Once everyone has a 
chance to read through what the groups came up with, have a final discussion and debrief to 
address what information was gathered in the session, if anything was left out, and if there are 
any more ideas to be added to one of the charts. 


Some guiding questions for the discussion include:

• Is there anything you would like to add to a SWOT analysis?

• Are you happy with the results of the asset mapping session?

• How will we start strengthening assets with 1 or 2 dots that have a “C” next to them?

• Based on the discussions that took place today and the assets, strengths, and 

opportunities identified, where would we, as a community, like to go from here?


10. Next Steps 

Outcome: The Facilitator shall explain the next steps to the participants, ensuring that they are 
aware of what this information will be used for and how it will be used. 

The Facilitator explain the process going forward to participants:

• Facilitators will first compile all data from the session into one document 
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• Facilitators will attend a post-asset mapping session discussion with other community 
Facilitators to share their results


• Committee in charge of the research and policy proposals will use the results from all 
the sessions to establish key themes 


• These themes will be used to draw up a funding proposal and policy proposal

• These proposals will be submitted to the Federal Government

• The Committee will send responses and updates to the Facilitators who will provide the 

information to their communities


11. Thank You 

Outcome: All participants have achieved a greater understanding of what strengths their 
community has, and how they can combine, use or harness the attributes of their own lives to 
better benefit and educate their own communities.  

The Facilitator will close the session, thanking the participants for attending and for their 
enthusiasm and participation. They will also reiterate the importance of continuing the 
discussion on what assets their community has and how they can be reworked and used to 
benefit the whole community and promote lifelong learning. 


12. Closing Remarks 
Outcome: Ensure local cultural protocols are adhered to i.e. smudging, closing prayer or 
thanksgiving 

Facilitator to invite local leaders to thank participants for their commitment to the project and 
for attending and contributing to the asset mapping session. 
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Analyzing The Results 
Immediately After the Session 

Immediately after the session is the best time to begin categorizing and compiling all your 
results into one document. The Facilitator should work with the Notetaker and Coordinators to 
ensure that all the information recorded from the session is included in the final results report. 
The Facilitator will bring this report to an all Facilitator’s meeting and discussion discussion 
once all the communities have completed their sessions.


It is also the task of the Facilitator to ensure that a copy of the results is provided to the 
community member. This may take any form, but it is recommended that the Facilitator create 
an infographic that outlines the main results from the session. This should be posted in a place 
easily accessible to all community members.


Writing the Facilitator’s Report 

In an effort to ensure that all communities have the opportunity to have their needs addressed, 
following a similar template for the results will make it easier to synthesize all of the results 
collected into one large funding proposal that will represent the interests of all of the involved 
communities. 


This report should include:

• For each category:


• List of all assets that the group came up with 

• Which assets are determined to be very strong

• Which assets are determined to be less strong


• A copy of SWOT analysis for each of the categories

• A copy of the session minutes

• A copy of the small group minutes

• Facilitator’s reflections of the session including:


• How the Facilitator thought the session went, 

• How engaged the participants were, 

• Where their community’s opportunities to strengthen their assets are


• A copy of any concerns that were brought up by participants during the session that 
may not directly relate to the asset mapping process


The format of the report is at the discretion of the Facilitator. However, charts and graphics are 
always encouraged. 
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All Facilitator’s Meeting 

The all Facilitator’s meeting should take place a few weeks after all the communities have had 
the chance to hold their asset mapping sessions, and a week after each Facilitator has 
submitted their results report. At the meeting, each Facilitator will be expected to contribute 
and provide feedback on their sessions. This feedback will include question prompts on topics 
such as:


• Participant engagement

• Evaluation of assets by the participants 

• How the community viewed their assets

• Where the opportunities to strengthen their assets lie

• Which categories and assets were seen as most valuable


Facilitator’s should bring a copy of their report to the meeting to use as a point of reference for 
these discussions. 


Next Steps 

The results of the Facilitator’s meeting will be used to create a final report that will represent the 
interests of all of the communities involved. This report will include the assets in each category 
determined by the communities, the assets that are valuable but less strong, a SWOT analysis 
of the major theme areas and a section for recommendations on how the money requested will 
be used to build on the current assets by strengthening and expanding the scope of these key 
attributes. The report will be used to generate a funding proposal which will be submitted to 
the federal government. 


A copy of the final report and funding proposal will be given to each community. An infographic 
presenting these ideas will also be provided that can be put on display that will highlight the 
key aspects of the final report and proposal requests. 


Please Note: 

A complete guide to writing the Facilitator’s report will be sent out in early January. This 
is just an overview of what you could think about when planning and leading the session 
to help you write the report later. 
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Appendix 
Appendix 1: Infographic 

Sample infographic that could be posted within the 
community to advertise the asset mapping session. 
Copies of this infographic can be distributed by 
facilitator request. 


�16



Appendix 2: What does Decolonization Practice look Like?  A Data Set 

Instructions:  On the page is a data set of examples. Please work by yourself as you compare 
the ODD-numbered examples and contrast them with the EVEN-numbered examples. The 
statements on the left side represent a decolonization lens. Those on the right do not. For each 
of the two data sets below, ask yourself the question:


What will be the effect of each statement on asset mapping?  

Then find a partner and share your thoughts.  
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YES NO
1. Apply helping practices that are 

relevant to Indigenous 
communities  

2. Reliance on Western dominant 
knowledge  i.e., scientific-inquiry 
methods that deconstruct the 
whole in order to understand its 
parts

3. Challenge the oppressive 
structures that colonizing 
paradigms have constructed 

4. Center the stronghold of Western 
academia particularly those 
aspects that continue to uphold 
colonial ideals and values

5. Highlight and endorse the 
production and promotion of 
respectful representation of 
Indigenous traditions, culture and 
knowledge within educational 
contexts. 

6. Accept or do not question 
Eurocentric assumptions of 
superiority within the context of 
history 

7. Critical analysis of unequal power 
relations and its ongoing damage 
to Anishinaabe/Haudenosaunee 
culture, in particular, Anishinaabe/
Haudenosaunee languages i.e., 
English courses that reinforce 
British colonial literary works as 
superior to those written by 
Indigenous authors

8. Colonial curricula that offer 
students a fragmented and 
distorted picture of Indigenous 
peoples  i.e., subject areas that 
isolate knowledge; practices of 
naming and categorizing 

9. A need to understand and respond 
to the ‘politics of distraction’; to 
move beyond being kept busy and 
engaged with Crown strategies led 
and implemented by them

10. Anishinaabek/Haudenosaunee 
epistemology is ignored or 
marginalized 



Appendix 3: Visual Graphics of Samples of Decolonization Activities 
Coordinated by Communities for Education Transformation 
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Appendix 4: Individual Activity Map 

A sample map that has been completed by an individual which highlights the assets that have 
played an important role in their life. The key aspect of this activity is encouraging the 
participants to think beyond typical concepts of assets as being physical objects or schools, 
but to see the assets that are harder to identify (because they may not be utilized by everyone 
in the community) but are still important to them. The facilitator should encourage this thinking 
by highlighting assets that are not within the usual conception of community assets, 
specifically assets such as family members, traditions, and nature.
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Appendix 5: Community Asset Map 

A sample of a community asset map. This map outlines key assets within the 
community that are based off the assets highlighted in the individual asset maps. 
Having a visual representation such as the one below will highlight the positive aspects 
of the community that are already recognized and valued, and will be important for 
encouraging continued participation and ensuring that morale stays high throughout 
the session. Focusing on the strengths and not addressing the less developed assets 
as weaknesses is key to ensuring that participants do not get overwhelmed or 
discouraged with the following tasks of conducting the SWOT analysis. 
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Appendix 6: Asset Charts 

A sample of how the assets can be divided up and placed in appropriate categories. 
Using consistent images and colours can help participants to sort the assets they think 
of into easily identifiable categories as well as make it easier to recall which asset goes 
in which category later on if they are all colour coordinated. 
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Appendix 7:  SWOT Analysis 

A sample SWOT analysis for the grouping of 
assets in the 1 or 2 ranking level. Emphasis 
should be placed on the Strengths and 
Opportunities categories in the discussions. 
The facilitator and coordinators should stress 
that this is their opportunity to determine how 
they want to shape and use these assets in 
the future, and having a clear outline of the 
available opportunities already within the 
community is key to strengthening the assets 
efficiently and effectively. The SWOT analysis 
is one of the the most important components 
of the asset mapping session, as it is these 
analyses that will be used to create the final 
report. Facilitators are asked to ensure that 
participants are going in depth in their 
analysis both in the small group and large 
group discussions.
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Knowing and passing 

on the proper telling of 

the creation story


- Nobody can tell it

- Nobody to teach others 

to tell it 


Annual gatherings where you 
can learn how to tell the 
Creation story 


Unable to find someone to 
send who is willing to learn 
and then teach others


Telling and 
Teaching    
 the Creation 
 Story

Knowing and passing 

on the traditional recipes 

and crafts skills 


 Skills and knowledge are not   

 being taught to others outside  

 of families (not passing it on) 

‘


- Ask if they are willing to teach their skills    
to students as a class or on PA days  


- Students can share what they made at 
community feasts / gatherings 


- Don’t want to teach / too busy

- No school course  to integrate traditional 

skills into for credit

- Will require funding / curriculum 

Soup Makers, 
Craftspeople 
& Traditional    
    Skills/  
    Knowledge 

Areas to teach practical 

farming and land skills


 Skills aren’t being incorporated  

 into curriculum for students

 


Work with school and farmers to create 
a skills class that teaches these skills to 

Band Land 
with Crops / 
Farm Lands 
with Soya 

Beans     
  & Corn 

- Don’t want to teach / too busy

- No school course to integrate practical skills 

- Will require funding / curriculum changes

On-site education for adults 
that provides them with jobs


 Need to diversify programs 

 offered to create more job  

 opportunities after completion 

College 
Collaborative  

Education  
Program 

Areas for large families or 

the community to gather 
together 


Families aren’t using the space

Don’t know that the space is 
available 

 


 Could reserve part of the  

 community centre for family use  


Space is already allocated for other uses


Community 
Social 

Gathering 
Space

   Partner with nearby communities to  

   diversify program options and increase 

   enrolment numbers


  Low enrolment levels prompts the colleges  

  to stop providing education on-site

  Too many graduates from one program so  

  there are not enough jobs 
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VARLEISHA LYONS PhD, OTD, OTR/L

Healing Through Spirit: 
Integrating Indigenous 
Healing Practices in 
Education and Mental 
Health
Insights and strategies for fostering healing and empowerment in 
communities.

1

Ancestral Honoring 
Land Acknowledgement

uWe acknowledge that we are gathered on ancestral lands, 
on Treaty One Territory. These lands are the heartland of 
the Métis people. We acknowledge that our water is sourced 
from Shoal Lake 40 First Nation.

2

http://www.jackhirose.com/speaker/varleisha-d-lyons-ph-d-otd-otr-l/
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• In the quiet fields of the South lived Nanny Gunn, a Native 
American woman with hair to her feet, and her dark-
skinned husband.
• My great-great-grandmother was a sharecropper.
• My mother, a single parent supported by strong 
grandparents. My grandfather sent me to private school, 
despite having only a high school diploma.
• My paternal grandmother Lucy was from the Haliwa-
Saponi Tribe; her husband, a Vietnam vet, was denied his 
benefits.
• I grew up straddling cultural lines—teased for being both 
too light and too dark.
• Today, I hold two doctorates, still learning about my 
roots—African, Indigenous, and Caribbean.
• Legacy isn’t just what we inherit. It’s what we *choose* to 
honor, grow, and pass on.

4
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Learning Objectives

u 1. Understand intergenerational trauma

u 2. Explore Indigenous spirituality

u 3. Apply cultural intelligence

u 4. Create trauma-responsive, culturally responsive 
environments

5

Grounding 
Exercise

6
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Cultural Appropriation

7

Indigenous 
Cultures 
Defined

8
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Indigenous 
Cultures of 
the United 

States
An inclusive exploration of Native 

American and Afro-Indigenous 
communities.

9

Defining Indigenous Cultures

u Diverse! 

u Peoples and lifeways rooted in the land before European 
colonization.

10
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Federally 
Recognized 
Tribes

u Over 574 tribes 
acknowledged by the 
U.S. government.

USA.GOV

11

Unrecognized and State-
Recognized Tribes

u Maintaining identity without federal recognition.

12
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Afro-Indigenous Peoples

u Shared lineage and erasure through racial classification 
laws.

13

Examples of U.S. Indigenous 
Groups

u • Navajo, Hopi, Pueblo

u • Cherokee, Choctaw, Creek

u • Wampanoag, Mohawk, Lenape

u • Yamasee, Washitaw Muurs, Black Seminoles

14
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Haliwa 
Saponi! 

15

Indigenous Cultures of 
Canada

u Exploring First Nations, Inuit, Métis, and Afro-Indigenous 
communities. 

https://www.canada.ca/

16
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Defining Indigenous Peoples 
in Canada

u 634 First Nations, Inuit, Métis: Three legally recognized 
groups.

17

Historical Legacy

u Colonization, residential schools, systemic 
discrimination.

18
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Land-based education, 
cultural resurgence, 
self-governance.

Contemporary 
Communities

19

Afro-Indigenous Identity in 
Canada

u Intersections of African descent and Indigenous 
heritage.

20
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Examples of Indigenous 
Nations

u • Cree, Mohawk, Haida

u • Inuit communities

u • Métis Nation

u • Afro-Indigenous families in Atlantic Canada

u https://www.proclaimingourroots.com/

21

Opening Circle

u Circle practice principles

u Cultural significance

u Participant introductions

22
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Opening Circle 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

23

Ground Rules

u Respect

u Confidentiality

u Cultural humility

u Active listening

24
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Ground Rules (Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

25

Understanding 
Intergenerational Trauma

u Definition

u Historical context

u Colonization impacts

26
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Part I

ACT

28
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A: 
Acknowledge 
and be Aware 

of Trauma

29

ACE Questionnaire 

30
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ACE 
Questionnaire 

While you were growing up, during your first 18 years of life:

Did you live with anyone who was depressed, mentally ill, or suicidal?

_____ Yes _____ No

Did you live with anyone who was a problem drinker or alcoholic?

_____ Yes _____ No

Did you live with anyone who used illegal street drugs or who abused prescription medications?

_____ Yes _____ No

Did you live with anyone who served time or was sentenced to serve time in a prison, jail, or other correctional facility?

_____ Yes _____ No

Were your parents separated or divorced?

_____ Yes _____ No

Did your parents or other adults in your home often or very often slap, hit, kick, punch or beat each other up?

_____ Yes _____ No

Did a parent or other adults in your home often or very often hit, beat, kick, or physically hurt you in any way? Ever hit you so hard that 
you had marks or were injured? (Do not include spanking.)

_____ Yes _____ No

Did a parent or adult in your home often or very often swear at you, insult you, or put you down?

_____ Yes _____ No

Did an adult or person at least five years older than you ever touch you sexually?

_____ Yes _____ No

Did an adult or person at least five years older than you ever try to make you touch their body sexually?

_____ Yes _____ No

Did an adult or person at least five years older than you ever force you to have sex?

_____ Yes _____ No

Now add up your “yes” answers. This is your ACE score

31

32
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Categories of Trauma

Expected Unexpected Isolated Pervasive

Intentional Unintentional Direct Indirect

35

C: Create 
Growth

36
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Setting the Stage

37

Mind-Body Connection 
to Spirit and the 
Elements

u Earth

u Wind

u Fire

u Water

“I am Offering This Poem” by 
Jimmy Santiago Baca 

38
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39

ACTION Need 
Assessment Worksheet

40



5/10/25

21

41

Breathwork 

Disclaimer

Connection to the nervous 
system

Diaphragmatic Breathing 

Rhythmic Breathing and the 
Insula Cortex

42
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T: Teaching 
Neuro!

Trauma in 
the brain 

43

Teaching Younger 
Children About 
Their Brain

u There is a part of our brain that is really smart and playful, kind 
of like a small dog. 

u Sometimes, things happen that make that part of our brain 
angry, mad, sad, or afraid. It has trouble listening, playing, or 
learning. We do not feel like ourselves. That little dog starts to 
get really loud and active.

u That part of your brain tries to get happy and will run around, 
bark, or jump—whatever it takes to get happy! It loves feeling 
good! 

u Like having a small dog as a pet, you have control. Not only can 
you train that part of your brain to feel good, but you can feel 
good too! You have a leash and other training tools we will 
share. 

44
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Intellectual 
Reactions

u Front Part of the Brain 

   versus Reptilian brain

 

u Challenges with:

u Concentration 

u Problem Solving

u Remembering 

45

Addressing 
the Impact 

on 
Memory

46
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47

Counteracting 
Fear and Anxiety:

Parasympathetic 
Nervous System

48
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Connection to 
the 

ACTION from 
Trauma 

Interventions 

Breathwork 
and Valsalva 

Sensory 
approaches

Body 
Scanning and 

mapping

Guided 
Meditations

Memory 
strategies Self-massage

PNS 
Activation

Inversion 
Techniques 

Upper and 
Lower Body 
Stretches

49

Breath!
Nasal 

Breathing

“Breath of 
Fire” 

50
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Mediation 
and 

Mindfulness: 
Journeys

51

Activity 

52
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Aromatherapy 

53

4 Corners

u 4 directions

u 4 seasons

u 4 times of day

u 4 elements

u 4 medicines

54
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Our Community Rules! 

55

Part 2: ION

56
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INTEGENERATIONAL 
FACTORS 

Intergenerational trauma, this type of 
trauma affects generations of a 
specific group of people and does not 
require directly experiencing a 
traumatic event. The hearing of 
stories, learned behaviors, and 
subsequent rules that emerge all feed 
into the well-being of generations 
that follow. Indeed, there are stories 
within our history riddled with 
trauma. Survivors carry that trauma 
not only in their minds but in their 
bodies. The cells in their body hold 
onto the trauma and serve as a 
history book to be shared with 
offspring.

57

Epigenetics

58
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59

Early Intervention
Recognize Risk factors! 

60
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Review Family 
History: 

Genogram

61

62
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63

ORGANIZATIONS AND 
SYSTEMS

RE-TRAUMATIZATION

Nikki Harley 

64
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Collective Trauma

65

Creating Safe Spaces

1. Routinely screen for trauma exposure and related symptoms
2. Use culturally appropriate evidence-based assessment and treatment

3. Make resources available to children, families, and providers on 
trauma exposure, impact, and treatment
4. Engage in efforts to strengthen the resilience and protective factors 
of children and families impacted by and vulnerable to trauma
5. Address parent and caregiver trauma and its impacts on the family 
system

6. Emphasize continuity of care and collaboration across systems
7. Maintain an environment of care for staff that addresses, minimizes, 
and treats secondary traumatic stress and that increases staff resilience 
(National Child Traumatic Stress Network, 2016)

66
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Sanctuary 
Space

67

NOW is the time to take 
ACTION

68
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69

Group activity

u Circle

u Pass items clockwise

u Keep with the rhythm 

70
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Juggling Thoughts

u Represents mental chatter

u Mindfulness can help focus

u How did the “chatter” feel when it moved quickly vs. 
slowly?

71

Understanding Intergenerational 
Trauma (Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

72
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Mechanisms of Trauma 
Transmission

u Psychological

u Cultural

u Social pathways

73

Mechanisms of Trauma 
Transmission (Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

74
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Impacts on Identity

u Loss of language

u Disconnection from traditions

u Stigma and internalized oppression

75

Impacts on Identity 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

76
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Mental Health Implications

u High rates of PTSD, depression

u Suicide and substance use trends

77

Mental Health Implications 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

78
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Spirituality in Indigenous 
Healing

u Role of ceremony and ritual

u Belief systems

u Holistic worldviews

79

Spirituality in Indigenous 
Healing (Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

80
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Examples of 
Spiritual 

Ceremonies

81

Examples of Spiritual 
Ceremonies (Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

82
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Healing Through 
Connection

u Connection to land

u Ancestors

u Community

83

Healing Through Connection 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

84
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Storytelling Traditions

u Transmission of knowledge

u Oral history

u Cultural resilience

85

Storytelling Traditions 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

86
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Techniques for Storytelling

u Story circles

u Digital storytelling

u Student-led narratives

87

Techniques for Storytelling 
(Discussion)

u Facilitated questions

u Small group breakout

u Sharing insights

88
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Trauma-Responsive Care

u Core principles

u Safety and empowerment

u Trust and collaboration

89

Trauma-Responsive Care 
(Discussion)

u Facilitated questions:

u What Happened to You?

u What do You Need? 

u Small group breakout

u Sharing insights

90
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Aligning TRC with Culture

u Adaptation of models

u Use of traditional concepts

91

Opening Reflection

u Review of Day 1

u Circle sharing

92
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Opening Reflection (Activity)

u Interactive exercises

u Role plays

u Peer feedback

93

Education & Healing Practices

u Classroom integration

u Mental health support

u Role of school counselors

94
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Education & Healing Practices 
(Activity)

u Interactive exercises

u Role plays

u Peer feedback

95

Working with Elders

u Protocols

u Building trust

u Inviting collaboration

96



5/10/25

49

Working with Elders (Activity)

u Interactive exercises

u Role plays

u Peer feedback

97

Tools for Culturally Intelligent
Plans

u Lesson plans

u Community events

u Curriculum redesign

98
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Tools for Cultural Intelligent 
Plans (Activity)

u Interactive exercises

u Role plays

u Peer feedback

99

Cultural Intelligence vs. 
Competency

u Self-awareness

u Contextual knowledge

u Dynamic learning

100
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Cultural Intelligence vs. 
Competency (Activity)

u Interactive exercises

u Role plays

u Peer feedback

101

Blending Traditions and 
Therapy

u CBT and mindfulness with ceremonies

u Examples of integrative models

102
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Blending Traditions and 
Therapy (Activity)

u Interactive exercises

u Role plays

u Peer feedback

103

Community-Based Healing

u Feasts

u Wellness circles

u Land-based education

104
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Community-Based Healing 
(Activity)

u Interactive exercises

u Role plays

u Peer feedback

105

Youth Empowerment

u Mentorship programs

u Language recovery

u Cultural arts

106
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Youth Empowerment 
(Activity)

u Interactive exercises

u Role plays

u Peer feedback

107

Designing Youth Programs

u Co-creation with youth

u Funding models

u Cultural sustainability

108
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Designing Youth Programs 
(Activity)

u Interactive exercises

u Role plays

u Peer feedback

109

Sustainable Healing Models

u Train-the-trainer

u Capacity building

u Evaluation methods

110
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Sustainable Healing Models 
(Activity)

u Interactive exercises

u Role plays

u Peer feedback

111

Closing: Storytelling

112
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Closing Circle

u Final reflections

u Commitments to action

113

Closing Circle (Activity)

u Interactive exercises

u Role plays

u Peer feedback

114
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Next Steps

u Personal planning

u Program development

u Ongoing education

115

Next Steps (Activity)

u Interactive exercises

u Role plays

u Peer feedback

116
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Thank You! 

VISIT ME @ LINKEDIN, INSTAGRAM,
TWITTER & FACEBOOK
@DRVARLEISHA

EMAIL:
DRGBOOKINGS@GMAIL.COM

HTTPS://PUBLISHING.PESI.COM/SPEAKER/DETAILS/0025944
0/VARLEISHA-GIBBS

WEBSITE:  HTTPS://WASUTSANCTUARY.COM/
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Gathering Our Medicine
Culturally Affirming and Strength-Based Narratives to 

Promote Healing
Copyright D. Findlay 2018

1

• the complementary nature of Indigenous worldviews and developmental 
science and how they can be work together to offer culturally distinct, 
affirming care.

• the conditions which must be cultivated within communities, institutions, 
and relationships for culture to truly provide a healing context for children, 
youth, and families.

• practical strategies for applying Indigenous relational practices that foster 
healing, growth, and well-being across cultures.

Welcome to Our Session On Culturally Affirming and 
Strength-Based Narratives to Promote Healing …today 
will will being discussing :

2

The origins of 
separation, 
trauma and 
colonization
American Progress Painting—
Manifest destiny by John Gast 
1872

3



5/6/25

2

4

We know this responsibility we have to our future Squamish people to carry on this 

knowledge that makes us who we are. It’s where we come from. If someone is 

shaken up by it, then they have not brought it back in the right way. Everything 

starts with an open heart and open mind; this way we are taking in the teachings 

from the spirit world, our own Ancestors. Though we may do new ways of 

ceremony, they are sCll ancient ones. We are with the Ancestors; we are weaving 

for our great- great grandchildren, teaching them to hold on to our culture, we will 

be there when they need us.— Chief Janice George, Sḵwxw̱ú7mesh (Tepper et al., 

2017, p. 154)

eslhílhkw’iws
to be connected to and part of; being responsible for that 
which we come from and belong to

5

• chet tiná7 ta temíxw—we come f rom the land

• we are kwelh7áy ̓nexw (spirit) and our 
kwelh7áy ̓nexw has a human (stélmexw being 
human/person of village)

• Our human is here learn, to receive nexwníw ̓
(ethical advices)

• and to live the sneweyelh (way of life; advice 
that’s inside a person) guided by kwelh7áy ̓nexw
(spirit) and walháýnexw (life-force energy)

• becoming responsible is a process and includes 
responsibilities to care for ancestors ̓, land, 
animals, future descendants and all beings

• becoming responsible also includes 
responsibilities to carry and pass on the advices 
and way of life as lived by the ancestors

• Sometimes this includes responsibilities that 
come with an ancestral name, songs, stories, 
masks and other objects, and ceremonial 
teachings for which there are protocols called 
our chiy ̓áxw

Nch’ḵay̓—the place of muddy water

eslhílhkw’iws
How do we, as Sḵwx ̱wú7mesh peoples, 
uphold our relational responsibilities to 

that which we belong to and come f rom?

6
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The word human being in the Sḵwx̱wú7mesh snichím has been historically 
translated as a noun, ‘human being.’ However, recent discussions among 
Elders and knowledge keepers found this translation to be inaccurate. It is 
now widely known as ‘being human’; a verb that signals the privilege and 
responsibility that comes along with active participation in community. 
(Nelson-Moody, 2024, p. 37)

Being and Becoming
stélmexw—being human; person of 
village and kwelh7áy ̓nexw—spirit

7

Imagine the caterpillar going into its cocoon and the struggle that it goes 
through before being transformed into a butterfly. Children and youth also 

need a safe relational cocoon within which to struggle and grow.

8

sneweyelh—way of life; advice 
that’s inside a person…

parenting is not a role or a skill, it is a deep 
relational instinct to care for our children, youth, 

each other, the land, ancestors, and animals

In trying to write some of 
this out explicitly, using 
English words, I asked my 
mentor Xwalacktun how 
he taught me and what 
exactly he said to me, and I 
remember that he just 
smiled and said, ‘I showed 
you.

(Aaron Nelson-Moody/ 
Splash,  2024)

9
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Seeing development as a 

natural process, unfolding 

spontaneously when the 

conditions that support our 

existence are nourished and 

cared for

Belonging
and loyalty

(2-3)

Sameness or
being alike

(1-2)

Significance
or mattering

(3-4)
Heartfelt love 

(emotional intimacy)

(4-5)
Being known

and understood 
(psychological/spiritual intimacy)

(5-6)

Senses
(0-1)

Copyright Dr. G.A. Neufeld

10

Belonging
and loyalty

(2-3)

Sameness or
being alike

(1-2)

Significance
or mattering

(3-4)
Heartfelt love

(4-5) Being known
and understood

(5-6)

Senses
(0-1)

Copyright Dr. G.A. Neufeld

respectful

truthful

gentle

generous

humble

wisecourageous

integrity

11

How do we as parents and 
caregivers come together to 
provide culturally affirming 
care through:

• Senses
• Sameses
• Belonging and 

loyalty
• Mattering
• Love and 

warmth
• Being known 

and understood

12
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Being stélmexw means being human while 
learning to honor our kwelh7áy̓nexw (spirit) 
and way of life by developing these 
qualities in ourselves and our children:

• integrity
• humility

• generosity
• truthfulness
• gentleness
• respect
• courage
• wisdom

These inner qualities are not a resulting of teaching, discipline, rewards or 
consequences. They are nurtured and cultivated in safe relationships. They emerge 

from the inside of  a human.

13

What do we mean by 
safe relationships?

• Togetherness is the 
priority—behavior does 
not divide

• Emotional expression 
(frustration & tears) is 
invited and does not 
interfere with 
togetherness

• Relationships are a source 
of rest because a child 
does not have to work or 
perform for to belong and 
feel loved

• Care is provided and 
received unconditionally—
our children must feel our 
love and understanding 
deeply

14

The heart must be slowly 
and indirectly melted 
through the establishment 
of a caring relationship

As parents and caregivers, we can support 

wellness and mental health by providing our  

children and youth with a rela8onship in 

which they are safe to feel and receive our 

love and care

15
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16

Gathering

IntroductionContinuity

Grieving

Four Gathering Our Medicine Wisdom 
Practices/Rituals

17

nek’ilus—

clever; 

wise; to be 

sensible

18
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Wisdom Practices/Rituals
nek’ilus—clever; wise; to be sensible

• Beginnings and endings
• Sacred space
• Protects the important from the urgent; time for 

relationship and emotional expression
• Can include play and other rituals

• Must be safe and consequences free
• Must never been used for work purposes
• Take care of us and our relationships with us having to 

think too much about it
• Bring relational rest necessary for growth and healing

19

The fear of separation is powerful. It’s primal and it operates in our lives 
unseen and secretive, only making itself known when we become brave 

enough to look for it. Some of us are fortunate enough to have loving, 
nurturing families and our journey is marked by their presence. Some of us 

have strong religious affiliations that enhance the meaning of our lives. Still 
others find soulmate who grace us with the depth of their love. But within all 

of that – because we are a human family, and we are all born gasping for the 
same breath – resides the pulse of original fear. Separateness. It is our 

common cry. 

RICHARD WAGAMESE, One Drum

The Wisdom of Gathering
nch’ú7mut —unity, one heart one mind

20

”The longest journey 

you will ever take is 

the one from your 

head to heart”
Kathy Lewis, Cree Elder

Wisdom Practices - Gathering
nch’ú7mut —unity, one heart one mind

21
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“At the time when the [West 

Vancouver] committee came to 

me and asked if I had an idea for a 

welcome figure, I knew 

immediately it would be a 

grandmother. I’d never seen a 

grandmother figure in our coastal 

area before, but this made the 

most sense. Grandmothers are 

the most welcoming of people.”

Joseph recalled memories of his 

own grandma, forever welcoming 

him into her home with tea and 

biscuits. The traits of being warm 

and welcoming are consistent with 

grandmothers all over the world 

“no matter what colour or where 

they are from.”

22

examples 
of 
gathering

• morning routines…smudge, 
cuddles

• preparing meals together
• eating together
• after school rituals…driving 

home in the car
• storytelling
• art making
• food gathering
• listening to music together
• playing a game together
• going for a walk in the forest
• going to the water
• Animals
• canoe journey
• drumming and singing 

together
• family trips….
• teacher’s morning greeting 

rituals

23

As Sḵwxw̱ú7mesh peoples, tears have always been a symbol 

of transforma:on,and they are a natural way of healing 

because toxins are removed from our body  -D’chatatolt

The Wisdom of Grieving
skwálwen—heart, inner voice of inner being; 
walháýnexw—life force

24
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Wisdom Practices - Grieving

25

The Journey of Tears
We adapt to the things 

that don’t work in our life 
through the grieving and 

adaptation process

26

Splash’s stélmexw
carving, 
representing the 
shared human 
experience of 
grief, a project 
now gaining 
global attention

27
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All the ways we 
grieve

28

Transformation results from 
encountering a futility and 
then experiencing an 
emotional let down through 
a grieving process:

"The Maoris wailed, and the 
formation of a long stream of 
mucus from the nose was 
cultivated as a praiseworthy 
sign of grief”

Katherine Ashenburg, The Mourner’s Dance

• the futility of that which we 
cannot changed  
(frustration)-

• the futility of  having been 
unsafe (alarm) –

• the futility of not being able 
to hold on  (pursuit)

29

Culturally affirming 
practices rituals 

indirectly access and 
recover our capacity 

to feel our vulnerable 
emotions and to heal

We don’t need to know 
why we are crying for tears 

to be beneficial 

30
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I made the mistake of grumbling about the loss of our physical culture, 
several times in fact, and the responses were quite similar: go make some 

more stuff. My Elders had very little patience for me merely complaining 
without doing something about it. So, I have worked with some of my 

friends and cousins for several decades now to fill up our community with 
the physical manifestation of our stories, our worldview, and our histories. 

(Nelson-Moody, 2024, p. 19)

The Wisdom of Introductions and 
Continuity

31

Culture can provide a 

sense of relational 

continuity for young 

people  reducing the 

stress of separation 

that is an inevitable 

part of life!

Wisdom practice –continuity

32

33
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Ways to help a youth 
hold on when facing 
separation…reducing 
separation
• Letting a a young person 

know when the next point 
of connection is

• Connection to land and 
ancestors

• Objects of significance
• Stories
• Touch points
• Providing a touch of 

proximity through 
mattering

• Pictures
• Going to special places
• Music

34

Separation is wounding. Sometimes a 
vulnerability too much to carry.

• SENSES - loss of contact, touch, sight, sound, not being noticed or 
recognized, not being invited to exist

• SAMENESS – being different, fear of not being normal, loss of identity,

• BELONGING and LOYALTY – not fitting in, being ostracized, , losing face, 
feeling betrayed, disloyalty, not being stood up for

• SIGNIFICANCE– lack of approval, not being valued, losing favor, not feeling 
wanted, not being held dear, not feeling special to, not measuring up, fear 
of being replaced, fear of not being chosen

• LOVE – not feeling loved or liked, lack of closeness, warmth, intimacy and 
connection

• BEING KNOWN and UNDERSTOOD – not feeling seen or heard, feeling 
misjudged, not being seen from inside out, not being trusted, not being 
understood

35

Children and youth are not recep1ve to 

strangers, nor should they be. 

Rela1onship begets rela1onship, and by 

helping strengthen connec1on between 

young people and the adults 

responsible for them we reduce 

separa1on and help them put down 

deep roots. 

Wisdom Practices -
Introductions

36
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Introduction practices facilitate 
the natural and spontaneous 
development of relationship

37

When and how to introduce children 
and youth to other adults 
responsible for them…

- Competing attachments

- Introducing youth to other adults responsible for their care

- Speaking well, in advance of introductions, of those in the 
child’s village who will be caring for them

- Inviting other caregivers to share a meal

- Drawing out and conveying the child’s desire to spend 
time with the teacher/coach/grandparent/etc.

- Ceremonies and rituals in which kinship is acknowledged 
and renewed

38

Introduction practices 
integrate us into a shared 
sense of togetherness

39
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Gathering Our Medicine
Healing Families and Communities

Strengthening the Kinship Circle Through Culture
Copyright D. Findlay 2018

1

Gathering Our 
Medicine is a 
journey that we are 
taking together …a 
journey from our 
heads to our hearts

My friends, how desperately do we need to be loved and to love. Love is something you and I 
must have. We must have it because our spirit feeds upon it. We must have it because without it 
we become weak and faint. Without love our self-esteem weakens. Without it our courage fails. 
Without love we can no longer look out confidently at the world. We turn inward and begin to 

feed upon our own personalities, and little by little we destroy ourselves. With it we are creating. 
With it we march tirelessly. With it, and with it alone, we are able to sacrifice for others. 

Chief Dan George

2

Gathering Our Medicine is 
shifting the mental health 
landscape:
• trauma and developmentally informed
• centres community, kinship, and culture
• holistic and healing centred
• Inclusive of and empowering for parents, 

grandparents, and other members of the 
kinship care community

• redefines the role of practitioners and 
helping professionals

• addresses intergenerational trauma and 
colonialism

• Re-imaging narratives of well being that 
are culturally affirming and strength based

• guided by research on indigenous healing, 
reconciliation, decolonization, and 
indigenization.

3
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The framework has 
been informed by:

• The Truth and Reconciliation 
Commission Calls to Action

• The Aboriginal Policy and Practice 
Framework in British Columbia

• United Nations Declaration on the 
Rights of Indigenous People

• The Ministry of Child and Family 
Development’s Core Policy on 
Working with Indigenous Children, 
Youth, Families and Communities

• The In Plain Sight Report
• The Pathways to Hope Report
• Report on Missing and Murdered 

Indigenous Women

4

Role and practice-
based care

• Sand Tray

• D BT

• FFT

• Play Therapy
• M .D

• Psy.D.

• Art Therapy

• Ph.D.

• Counselor

• Clinical M ental Health 
Counseling

• Story Boarding
• Narrative therapy

• Non- violent com m unication

• O bject relations

• Parent child interaction

• Poetry therapy

• Positive psychology

• Process orientated 
psychology

• Sex therapy

• Som atic

Mental health practices are 

generally skill based, intended for 
trained experts, and may or may not 

be specific to the culture of the 
client

• Adlerian Therapy

• Adventure Therapy

• Analytical psychology

• Anim al assisted therapy
• Attack therapy

• Attached based 
psychotherapy

• Aversion therapy

• Behaviour m odification

• Biofeedback

• Client centered

• Co-counselling
• Contem plative psychotherapy

• Cultural fam ily therapy

• D ance therapy

• D ram a therapy

• D yadic developm ental 

psychotherapy

• D epth psychology

• Ecological counselling

• Transpersonal

• W ilderness

• EM D R

• Existential therapy

• EFT

• Fam ily Constellations

• Future O riented therapy

• Gestalt Therapy

• Grief Counselling
• Holding therapy

• Hum anistic psychology

• Hypnotherapy

• Internal Fam ily System s

• Journal therapy

• Logic based therapy

• M arriage counselling

• M indfulness based stress 
reduction

• M etacognitive therapy

• M usic therapy

5

The circle represents a sacred 
time and space that protects 
the important from the 
urgent while providing for 
the needs of:

• togetherness
• care
• rest
• movement
• sharing culturally 

distinct and affirming 
messages about 
Indigenous  ways of life

• belonging, love and 
understanding

The outer ring of the framework is a reminder of our responsibility to 
co-create a relational context that is culturally distinct and in which 
learning, healing and growing together can unfold naturally

6
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Strengthening and Healing Kinship

The fear of separation is powerful. It’s primal and it operates in our lives 
unseen and secretive, only making itself known when we become brave 

enough to look for it. Some of us are fortunate enough to have loving, 
nurturing families and our journey is marked by their presence. Some of us 

have strong religious affiliations that enhance the meaning of our lives. Still 
others find soulmate who grace us with the depth of their love. But within all 

of that – because we are a human family, and we are all born gasping for the 
same breath – resides the pulse of original fear. Separateness. It is our 

common cry. 

Richard Wagamese, One Drum

7

strong kinship 
relationships, 
families and 

communities, where 
all the adults in a 

child’s life are 
working together to 
provide continuity 

of care and 
connection are the 

most natural 
context for raising 

children

8

9



5/6/25

4

Dominant society 
promotes pushing 
our faces into 
separation but as 
Indigenous 
peoples there is 
only ever 
connection. 
Always focus on 
the connection!

10

holding up 
Indigenous 
concepts of 
kinship which 
include
• the more than human, 

including land

• extended family and 
community

• ancestors

• all peoples

• there exists no separation

11

12
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13

Ways to help a youth 
hold on when facing 
separation…reducing 
separation
• The ancestors
• The land
• Stories
• Letting a a young person know 

when the next point of 
connection is

• Connection to land and 
ancestors

• Objects of significance
• Stories
• Touch points
• Providing a touch of proximity 

through mattering
• Pictures
• Going to special places
• Music

14

The ancestors are the ultimate 
source of connection

15
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As practitioners we can help a youth by focusing on strengthening 
relationships with family and community, or by providing 
surrogates who take the weight of relationships where needs 
cannot be met for whatever reason.
• Residentials schools displaced parents and cultural ways doing great 

harm

• Sometimes we can inadvertently displace parents and families by 

centering ourselves as the answer

• Polarizing relationships can create stress and disconnection

• The more a youth perceives their attachments to be on the same side 

the better

• When bio family is not available find surrogates

• Practitioners see yourself as part of the kinship circle

• The land, ancestors ̓ and other helper beings are important 

connections that can be strengthened through cultural narratives 

and traditional mentoring and teaching

16

Care and Togetherness
But even the years he had spent showing me are still just a 

small part of what Xwalacktun had done. What he actually 

did was include me in his life of creating—a life dedicated to 
teaching not only how to make a thing but how to make it 

with love and generosity, and with integrity toward our 

teachings. (Nelson-Moody, 2024, p. 4)

17

Providing for the 
4 essential 
needs:

-togetherness;
-care;
-rest;
-movement

18
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What do we mean 
by togetherness?

• Relationships where the need for 
connection physically, 
emotionally, psychologically and 
spiritually is provided without 
disruption.

• Emotional expression (frustration 
& tears) is invited and does not 
interfere with togetherness.

• Relationships are a source of rest 
because a child does not have to 
work or perform for adults to 
belong and feel loved and 
understood.

• Care is provided and received 
unconditionally—our children 
must feel our love and 
understanding deeply. Defenses 
can me melted.

19

Togetherness is 
essential for 

development and 
healing.

20

What do we mean by 
care?
• Within dominant society the capacity to 

care is not well developed, the focus is on 
behavior and progress

• Stress and emotionally wounding events 
interfere with our caring instincts

• Care provision must be received to be 
considered true care. Receptivity cannot be 
assumed!

• Residentials schools and intergenerational 
trauma have disrupted traditional 
hierarchies of care (lateral violence)

• Gathering Our Medicine is intended to help 
facilitate a restoration and strengthening of 
caring relationships in families and 
communities

• There is nothing better than being care for 
by our own people and our traditional ways

21
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Emotional defenses

• All mammals are equipped with a survival 
system

• It is meant to be situational
• Problematic only when chronic and stuck
• Loss of feeling to function in stressful or 

wounding contexts
• Can be highly alienating (behavior)
• Root of mental health symptoms
• Inhibit caring – providing and receiving
• Interfere with togetherness, healing and 

growth
• Emotional letdowns are needed
• Peer orientation leads to deep emotional 

defense

22

23

Rest and Movement

A child must never work for our love, they must rest in it. This is 

the only way.  Dr. Gordon Neufeld

24
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Rest cannot be 
forced. The 
conditions 
must be right 
for it to 
happen 
spontaneously.

The need for healing, the need for 
expression go hand in hand.

Elder Art Solomon

25

What do we 
mean by rest?

• Relational rest through provision 
of care

• Rest through tears

• Rest through play

• All growth comes from rest

• Always give more than is needed

• Read and respond to the unmet 
needs not demands

• Avoid battling behavior and 
symptoms

• Stay in the lead of providing for a 
child’s relational needs

26

What do we mean by 
movement?

27
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Inviting 
expression
…moving 
emotion

28

emotions, like spirit, are 
meant to move

29

Stress can cause 
emotions to 

become stuck, 
which leads to a 

loss of feeling

30
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Emotions need to be felt and 
expressed on a regular basis for 
mental, emotional, physical and 

spiritual well-being

31



Experiencing Trauma
• Intergenerational Trauma: when the trauma of an event is not 

resolved and is then internalized and passed from one generation to 
the next through a lack of community supports and changes in 
behaviour and parenting skills
• Complex Trauma: repeated or prolonged trauma or torture within the 

context of subordination, captivity, and/or totalitarian control
• Trauma: the lasting emotional, psychological, or physical effects that 

survivors experience (how a person remembers, what they 
remember, feelings of helplessness or inability to cope, physical 
health effects)



Complex Trauma – JL Herman – 1
• Alterations in affect regulation
• Persistent mental unease or discomfort
• Explosive and/or extremely inhibited anger
• Compulsive and/or extremely inhibited sexuality

• Alterations in consciousness
• Amnesia and/or abnormally vivid or complete memory of the past
• Transient dissociative episodes
• Depersonalization (loss of one’s sense of identity)
• Derealization (the feeling that things are strange, unreal, somehow altered)
• Reliving experiences (intrusive thoughts, ruminative preoccupation)



Complex Trauma – JL Herman – 2
• Alterations in self-perception
• Sense of helplessness or paralysis of initiative
• Shame, guilt, self-blame, feelings of violation/corruption
• Sense of complete difference from others (specialness, utter aloneness, 

belief that no one else can understand, non-human identity)

• Alterations in perception of perpetrator
• Preoccupation with relationship with perpetrator (including revenge)
• Unrealistic attribution of total power to perpetrator
• Idealization, paradoxical gratitude, acceptance of perpetrator’s belief system, 

rationalizing abuse



Complex Trauma – JL Herman – 3
• Alterations in relations with others
• Isolation, withdrawal and/or repeated search for rescuer
• Disruption in intimate relationships
• Persistent distrust
• Repeated failures of self-protection

• Alterations in systems of meaning
• Loss of sustaining faith
• Sense of hopelessness and despair



Complex Trauma Narratives
• “The world is unsafe”
• “No one will help me”
• “I’m going to die anyway”
• “Don’t trust anyone”
• “I’m not worthy of love or respect”
• “I don’t know anything”
• “Nothing I say/do matters”



Impacts of Trauma – Aboriginal Healing Fdtn
• Experienced, witnessed, or inherited the memory of horrific events
• Creates an ongoing cycle of patterns and behaviours that are felt on a 

day-to-day basis by survivors, families, communities
• Cultural identity issues, cultural confusion, cultural dislocation
• Destruction of social support networks that people/cmmties once relied on
• Disconnection from natural world (spiritual dislocation)
• Alienation from own spiritual life and growth process (spiritual confusion)
• Dysfunctional families and interpersonal relationships
• Parenting issues (emotional coldness, rigidity, neglect, poor communication, 

abandonment)



Impacts of Trauma – Aboriginal Healing Fdtn
• Cycle of patterns and behaviours felt on a day-to-day basis (2)
• Chronic widespread depression
• Layers upon layers of unresolved grief and loss
• Deep-seated sense of shame and shame-based family dynamics
• Unconscious internalization of residential school behaviours (false politeness, 

not speaking out, passive compliance, excessive neatness, obedience without 
thought)
• Breakdown of social glue that holds families/communities together (trust, 

common ground, shared purpose and direction, vibrant ceremonial and civic 
life, co-operative networks and associations working for the common good)



Impacts of Trauma – Aboriginal Healing Fdtn
• Cycle of patterns and behaviours felt on a day-to-day basis (3)
• Flashbacks and associative trauma (smells, foods, sounds, sights, people that 

trigger memories, anxiety attacks, and other physiological symptoms)
• Becoming an oppressor and abuser of others after suffering abuse to oneself
• Chronic widespread anger and rage
• Disunity and conflict between individuals, families, and factions in community
• Low self-esteem, internalized sense of inferiority
• Eating disorders, sleeping disorders
• Sexual abuse
• Physical, psychological, emotional abuse



Impacts of Trauma – Aboriginal Healing Fdtn
• Cycle of patterns and behaviours felt on a day-to-day basis (4)
• Chronic physical illness related to spiritual/emotional states
• Aversion to white people, especially those in positions of power
• Toxic communication patterns

• gossip, backbiting (unkind remarks made about a person who is not present)
• criticism, put-downs, personal attacks, sarcasm, secrets

• Dysfunctional community environment
• patterns of paternalistic authority linked to passive dependency
• patterns of misuse of power to control others
• social patterns that foster whispering and malicious gossip, but a refusal to stand with 

those who speak out or challenge the status quo



Impacts of Trauma – Aboriginal Healing Fdtn
• Cycle of patterns and behaviours felt on a day-to-day basis (5)
• Education blocks (aversion to anything that seems “too much like school”)
• Psychologically-based learning disabilities (fear of failure, self-sabotage)
• Dysfunctional/co-dependent family behaviours replicated in the workplace
• Fear of personal growth, transformation, healing
• Voicelessness

• feeling that one cannot influence/shape the world one lives in
• passive acceptance of powerlessness within community life
• passively accepting whatever comes and feeling powerless to change it



Reframing the Question

What’s wrong with you? (blaming)

↓

What happened to you? (explaining)



Stages of Recovery – JL Herman
• Safety: choice and control
• Remembrance and Mourning: reconstructing the story, facing the 

past, transforming traumatic memory
• Reconnection: learning to fight, possessing oneself, connecting with 

others, social action
• Commonality: restoring bonds between individual and community



Resilience After Trauma
• People who experience trauma are often highly skilled in how they 

engage with the world
• Many survivors develop creative problem-solving skills
• Many survivors grow into adaptable people who have empathy for 

the experiences of others and a sense of responsibility for creating 
change
• Many survivors work well under pressure
• Resiliency is survival (not healing or resolving the trauma)



Effects of Trauma on Health
• Headaches, back pain, stomach aches, muscle stiffness, pain that 

changes location, idiopathic seizures (somatization)
• Poor digestion, poor elimination, poor sleep
• Malnutrition → obesity spectrum
• Toxic stress leads to inflammation and hormonal imbalance
• Autoimmune dis-ease (diabetes, arthritis, PCOS, cancer, dementia)
• Separation of mind, body, spirit, emotion
• 4 Fs: fight, flight, freeze, fawn



Finding the Source of the Pain
• Survivors are often told that the pain isn’t real, because they can’t 

describe the source of the pain
• Practitioners get frustrated, because no tissue damage, no physical 

evidence, no lab tests that confirm the existence of the pain
• Narrative approaches help restore continuity between the present 

and the past
• Narrative activities help survivors see their stories
• Helps address dissociation



Body Map of Emotions – Activity 
• Provide the client/student with a non-gendered outline of a human 

body on a piece of paper
• Ask them to show what they are feeling in their body right now, using 

shapes, colours, patterns, markings
• Have them talk through what they’ve created
• What are you feeling right now?
• Can you give those feelings some names (emotions)?
• Can you explain how your map connects to your life events?



@aces.matter / 
acesmatter.org



Indigenous Stories
• In Indigenous cultures, stories make the world
• Stories have power: to shape our thinking, mediate between the spirit 

world, determine who and how we are
• Indigenous oral tradition includes sacred stories, everyday stories, 

spiritual/dream stories, teaching stories, funny stories, counselling 
stories, maps, historical stories
• Repetition is central to oral tradition
• Storytellers usually locate themselves within the narrative



Effect of Trauma on Indigenous Stories
• Recurring/intrusive memories and unresolved emotions have 

morphed into social narratives (repetition)
• Stories about belief systems and the land morph into stories about 

terror, pain, control, opposition, defiance (locating self)
• Sometimes, there are no stories at all, as adults try to protect children 

or avoid their own distressing feelings (disconnected self x2)
• Results in loss of intergenerational knowledge transfer and 

generational transposition of toxic stress/survival mode



Trauma & Narrative
• Disempowering Narratives: survivors tell themselves that they are 

unlovable, alone, helpless, unsafe
• Falsely Empowering Narratives: survivors act grandiose and entitled 

in order to compensate for feelings of inferiority and worthlessness; 
often preoccupied with settling scores and getting revenge
• Blaming Narratives: pointing outward instead of looking inward (e.g., 

parents see themselves as victims but not as perpetrators)



Effect of Trauma on Memory
• Continuous memory, fragmented flashbacks, complete amnesia
• Two main factors
• the nature and frequency of the event
• the age at which they occurred

• Single events easier to remember (vs ongoing violence)
• Adults more likely to remember than children



Memory & Knowing
• The way the brain encodes information affects how we retrieve it
• The brain stores pictures, sounds, body feelings (sensations), 

mental/spiritual states, emotions, speech, reasoning, meaning
• Traumatic memories are encoded differently than ordinary memories 

because the brain is under stress
• Traumatic events are more likely to be stored as emotions and 

sensations instead of speech or reasoning
• Many survivors live with sensory knowledge of an experience that 

they cannot actually recall



Arielle Schwartz



Re-Enactments and Projections
• If survivors don’t have a coherent narrative, they can carry a sense of 

victimization, helplessness, and betrayal with no knowledge as to why 
they feel this way
• Many survivors try to create explanations for these feelings
• Without access to memories (the real story), these explanations often 

don’t really make sense
• Re-enactments put survivors at risk of harm or re-traumatization



Triggers – 1
• When present-day sights, sounds, smells, body feelings, or intrusive 

thoughts create distress, survivors may struggle to connect them to a 
past event
• Without a story, they have no way to make sense of what they are 

feeling
• In some cases, survivors may act out in anger or dissociate to control 

their distress or avoid engaging with past events
• Creating a coherent narrative from these disjointed pieces helps 

alleviate re-enactments and preserve relationships



Triggers – 2
• Unresolved emotions/stories can also be triggers
• I felt powerless
• I felt judged
• I felt unheard
• I felt excluded
• I felt blamed
• I felt a lack of attention
• I felt uncared for
• I felt controlled



HALT Method – Intervention 
• We are more likely to react (instead of respond) when we are hungry, 

angry, lonely, or tired
• Going through the HALT acronym helps when we feel upset, not 

centred, or that something is “off” (mind, body, spirit)
• Helps create self-awareness, connection, change in real time
• Beneficial for people with anger management issues, anxiety, chronic 

stress, people with trust/intimacy issues, a tendency to dissociate, or  
those who struggle to communicate or connect (to self or others)
• Self-care for survivors and practitioners



54321 Grounding Exercise – Intervention 
• LOOK for 5 things around you
• Think of 4 things you can FEEL
• Listen for 3 sounds you can HEAR
• Say 2 things you can SMELL (or: favourite smell)
• Say 1 thing you can TASTE (or: favourite taste)



Re-Storying
• When clients stop blaming themselves or hating themselves for what 

has happened, they can adjust the story
• They can see who was responsible and who was a bystander
• They can see that what happened is not their fault
• They can work through the guilt, shame, self-blame
• They begin to feel separate from the events and its impacts, which 

helps them believe that change is possible
• This helps them create boundaries/safety and identify goals



Beginning Questions – 1
• What happened to me/us?
• When did it happen?
• Who was responsible for the events?
• Who was a bystander/enabler/apologizer?
• How did the event make me feel?
• How do I feel now, thinking/talking about it?



Beginning Questions – 2
• How do these feelings/emotions affect how I think about myself, the 

world, and other people?
• What effect do these feelings/emotions have on my habits, 

behaviours, choices?
• What effect did the event have on me?
• What effect did the event have on my family/community?
• Establish a past, present, and future with a cause and consequences 

related to the actual event



Disrupting the Story
• Which story about your life do you tell the most often?
• What do you get from holding on to this story?
• If you hold on to this story, what will it cost you?
• If you leave this story behind, what will it change for you?



Abuse Family Tree – Activity – 1 
• Draw a family tree using circles/squares and connecting lines
• Write down the names of family members inside each shape
• Include as many generations as you can remember or find out
• In each circle/square, show the kinds of abuse that person 

experienced (e.g., sexual, physical, emotional, psychological)
• Use words, initials, or lines/dots in different colours for each kind of 

abuse



Abuse Family Tree – Activity – 2
• Do your family members talk about what happened to them?
• What patterns and connections do you see on your abuse family 

tree?
• How does this help you make sense of what has happened in your 

family? In your community?
• What impacts has this had on your own life, past and present?



The Narrative Journey
• Identifying/seeing the story
• Telling the story
• Shifting the story
• Supporting a new story
• Emotions are key
• Nothing happens without action
• Be kind to yourself



I Am From Poem – Activity
• Explores identity, home, history through vivid memories
• Pinpoints the things that make us unique
• Provides a roadmap to help the survivor shape a deep understanding 

of self
• Helps connect the survivor to culture, heritage, traditions
• Helps the survivor connect to their story and see themselves as good







Ethical Considerations
• Building trust means being seen
• But: being part of the community leads to a different level of 

vulnerability (real person and professional)
• Knowing when to break the rules (e.g., hugging, accepting gifts)
• Supporting clients who have a conflict, interpersonal issue, or legal 

history with another community member that you know
• Balance between being genuine/authentic and maintaining 

professional boundaries



Trauma-Informed Practice – 1 
• Recognizing the wide-ranging impacts of trauma
• Creating safe, supportive spaces that help survivors change the way 

they view themselves and the world
• Supporting clients in (re-)gaining a sense of control in life
• Building relationships through trust and accountability
• Providing unconditional positive regard
• Actively seeking to avoid re-traumatization or further harm
• Strengths-based but not stopping at resiliency



Trauma-Informed Practice – 2 
• Checking your assumptions (observe and question)
• Knowing what you’re bringing to the table
• Are you experiencing trauma?
• How do you view yourself and the world?
• Do you have a sense of agency/control over your life?
• How are your relationships?
• Are you kind and compassionate toward yourself?

• Understanding potential paths for healing (not a checklist, no 
universal approaches/solutions/formulas)



Healing-Informed Practice
• Addressing the relationship among the student/client’s emotional, 

spiritual, intellectual, and physical selves
• Recognizing the effects of violence, social and economic 

disadvantage, racism, and dispossession from land and culture on 
Indigenous peoples, families, and communities
• Building skills and reducing responses to external stimuli
• Cultural renewal and community building



What Is Healing?
• A positive state of well-being in which a person can manage their 

thoughts and feelings to cope with normal stressors in life
• A person reaching their potential in family, community, and society
• Getting back to our original soul, the sacred spirit at birth
• Developing a sense of identity and belonging
• Having a feeling of well-being, empowerment, control over life
• Becoming joyful and open-minded/open-hearted
• Gaining and sustaining hope



Developmental Trauma – Bessel van der Kolk
• Child experiences/witnesses interpersonal violence and/or 

disruptions in protective caregiving, which results in:
• Inability to modulate fear, anger, shame
• Changes in sleeping, eating, elimination
• Inability to describe emotions/body state
• Sense of worthlessness, defectiveness
• Living in survival brain (reactive)
• Lack of empathy or excessive empathy
• Inappropriate attempts at intimacy



Grandfather Michael Thrasher













Indigenous Health & Well-Being
• The body works the same way everything else in the natural world 

works: cycles and constant change
• Trauma is about being stuck in time, stuck in past experiences, stuck 

in unresolved emotions, stuck in memories, stuck in pain
• To heal from dis-ease, we have to shift that “stuckedness” and engage 

(or re-engage) with the world as a whole being, apart from the 
disconnection, anger, fear, and grief that is trauma



Indigenous Health & Well-Being
• In Indigenous societies, good health depends on:
• social relations
• personal responsibility
• a healthy spirit
• the health of the land

• Connection, relatedness, kinship/obligation
• Sharing, kindness, not taking too much



7 Cs of Resilience – Dr. Kenneth Ginsburg – 1
• Competence
• Handling stressful situations effectively
• Having skills to face challenges (stress reduction techniques, social skills)
• Opportunity to practice using these skills (feeling competent)

• Confidence
• Belief in one’s own abilities
• Opportunity to demonstrate competence in real-life situations
• Must identify and notice each child’s individual strengths (fuels self-

motivation)



7 Cs of Resilience – 2
• Connection
• Sense of security
• Sense of belonging
• Strong values (less likely to engage in destructive behaviours)
• Must foster ties to community, family

• Character
• Sense of self-worth and confidence
• In touch with their values (ability to make wise choices toward, not away)
• Able to show empathy and caring for others



7 Cs of Resilience – 3
• Contribution
• Personally contributing to the world
• Knowing that the world is a better place because they are in it
• Appreciation for their contributions enhances competence, character, sense 

of connection

• Coping
• Wide set of coping skills, because life
• Social skills
• Stress reduction skills



7 Cs of Resilience – 4
• Control
• Sense of control over decisions/actions
• Sense that they have choices
• Knowing how to make choices about how they wish to think/act
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Defining Decolonization – Michael Yellow Bird
• Colonization: formal and informal methods (behavioural, ideological, 

institutional, political, and economic) that maintain the subjugation 
and/or exploitation of Indigenous peoples, lands, and resources
• Decolonization: meaningful and active resistance to the forces of 

colonialism that perpetuate subjugation and/or exploitation of 
Indigenous minds, bodies, and lands; overturning colonial structures



Decolonizing Our Spaces & Practice
• Structure
• Improving access to treatment and resources
• Reducing barriers to treatment
• Improving quality of care

• Content
• Changing the way we connect with and serve students/clients
• Changing our policies and practices to reflect Indigenous knowledges and 

contemporary Indigenous lives
• Engaging in activities that help rebuild/preserve Indigenous communities



DecolonizingTherapy.com



Contact

W: SuzanneMethot.ca
FB: @SuzanneMethotAuthor

LI: Suzanne Methot
IG: @SuzanneM_Author

YT: @SuzanneMethotAuthor



I Am From Poem (Activity) 

 

I am from _______ (specific ordinary item),  

from _______ (product name) 

and _______. (something weird that only you can explain) 

I am from the _______ (home description... adjective, adjective, sensory detail).  

I am from the _______ (plant, flower, natural item, place on land),  

the _______ (plant, flower, natural detail)  

I am from _______ (family tradition)  

and _______ (family trait),  

from _______ (name of family member)  

and _______ (another family name) and _______ (family name).  

I am from the _______ (description of family tendency)  

and _______ (another family trait).  

From _______ (something you were told as a child)  

and _______ (another thing you were told as a child).  

I am from _______ (representation of religion/spirituality, or lack of it) 

I'm from _______ (place of birth, culture, language, and family ancestry),  

_______ (two food items representing your family).  

From the _______ (specific family story about a specific person and detail),  

the _______ (another detail),  

and the _______ (another detail about another family member).  

I am from _______ (location of family pictures, mementos, archives + several more 
lines indicating their worth). 
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